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Key Vocabulary Activities: Expository Reading and Writing Course 
Concept Map: Teachers ask students to generate additional words, contexts, examples, and non-examples for a new term, concept or key vocabulary word.

Cubing: Originally created by Cowan & Cowan (1980), students freewrite about a vocabulary term using each of these 6 ways to discuss the term: Describe it, Compare it, Associate it, Analyze it, Apply it, and Argue for or against it. Allow students to write about each “side” of the cube for roughly 3 minutes. After they have done all 6 sides, students can share or develop their own definition of the term.
Denotation/Connotation Making: students predict word meanings or look up words based on their denotations (dictionary definitions) and connotations (personal meanings).

Frayer Model:  Students will define the key concept, describing its attributes, compare it and contrast it to other related concepts, and provide examples for it, as well as explain why the example is appropriate. Students can distinguish between examples and non-examples (developed by Frayer, Frederick, & Klausmeier, 1969).

Rich Use of Language: Reading research tells us that the more experiences and richer experiences one has with new words, the more likely students are to learn the word. These include opportunities for oral and written use of the new words, as well as identifying and comprehending them in text. Some activities teachers can do with their students to create more practice with using words are as follows: using the new words to create scripts to perform such as advertisements, skits, role plays, poems, raps, songs…

Self Assessment Charts allow students to view key terms from text to see if they know them and if so, to what extent. Students then can learn the words they don’t know, and teachers will gain some insight into which words may need direct instruction.

Semantic Maps, Webs, Spiders: Graphic organizer for purposes of categorization, grouping, organizing information. 

Sorting Activities: students can sort words by derivation or by concept. To sort, teacher gathers a list of words that are related either by root/derivation or by concept. Words can be listed on a grid and either manipulated after putting them or with signs or symbols. Students categorize similar features. Teachers can have an open sort (no headings stated) or closed sort (teacher tells students headings).

Synonym/Antonym Chart with Examples: Students identify synonyms for the new word(s) given, increasing their list of words that are similar, but also enhancing their own understandings of the word in relation to others that share meaning. To promote even more understanding and more words in their storage bank, students look at antonyms. Then students provide examples of the word in sentences or give context.

What AM I? is an activity whereby questions are asked about what the vocabulary term is and what it is not based on the meaning of the words. Students could explore one word and “teach” their word to the class with the clues he or she provides after studying the word first.

Word Trees are used for derivations and to build similar words by meaning.

Vocabulary Notebooks or Logs: indirect teaching of vocabulary: With vocabulary logs, students direct their own learning as they identify unknown words they meet in text. 
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